Thurnham C.of E. Infant School Pupil Premium Strategy statement
This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the
attainment of our disadvantaged pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil
premium had within our school.
School overview
Detail

Data

School name

Thurnham C. of E. Infant School

Number of pupils in school

270

Proportion (%) of pupil premium eligible pupils

4% :10
7 PP pupils
3 PLAC Pupils

Academic year/years that our current pupil premium strategy plan covers (3 year plans are
recommended)

2021/22 – 2024/5

Date this statement was published

November2021

Date on which it will be reviewed

July 2022

Statement authorised by

Christopher James
Headteacher

Pupil premium lead

Elizabeth Pateman
Deputy Head Teacher

Governor Lead

Samantha Michaleas, lead for Disadvantaged
pupils
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Funding overview
Detail

Amount

Pupil premium funding allocation this academic year

Until March 22: £ 9,070
After April 22 : £ 16,340

Recovery premium funding allocation this academic year

£ 2,000

Pupil premium funding carried forward from previous years

£0

Total budget for this academic year
If your school is an academy in a trust that pools this funding, state
the amount available to your school this academic year

From Sept 2021- March 21:
£10.070
After April 2022:£17,795
N/A – not part of an Academy
or Trust
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Part A: Pupil premium strategy plan
Statement of intent
At Thurnham C of E Infant School our aim is that all pupils, regardless of their background or
life challenges they may have experienced, make good to progress to attain high achievement
across the whole curriculum. The focus of our pupil premium strategy is to help and support
our pupils in what ever way we can to achieve that goal, and to further challenge our high
attainers.
We will ensure we are aware of the challenges faced by our vulnerable pupils by working
closely together with parents, social workers, staff and any outside agencies that are involved
in supporting our pupils. The activities outlined in this strategy statement are to support all our
vulnerable pupils, whether they are disadvantaged or not.
High-quality first class teaching as at the centre of all our approaches with support put in place
to help where are disadvantaged pupils are finding the greatest challenges.
Our overarching focus is to ensure that the emotional and well-being needs of our pupils are
met through offering a tailored Nurture and Thrive provision (using trained practitioners). This
will also benefit the non- disadvantaged pupils in our school. If our pupils feel safe, secure and
are well -regulated then they will be ready to learn. Several have experienced some form of
trauma or adverse childhood experience (ACE). Studies show that with the correct emotional
support young children can be helped to overcome and be supported through these
challenging times.
At Thurnham we understand that Language is key to successful learning. We assess all children
in the early part of their Reception year using the Language Link programme. (Those we are
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concerned about we assess again at many points throughout their time at the school). We also
run Speech Link assessments along side where necessary. All children across the school are
then supported via Language Link groups to help close the gaps in their use and understanding
of language. Without these skills studies have shown that children may struggle with
challenges in reading and writing or understanding concepts in other curriculum areas. If we
can ensure that children are able to develop not only their language skills but increase their
vocabulary then they will have increased chances of success in later life.
As a school we have moved to Seesaw as a platform for sharing work with our parents. It aids
communication and enables teachers to set and support homework and any home learning. It
is vital that all our pupils and parents have access to this not only through ensure they have
the correct technology available to them but also the skills needed to access and support their
children.
Our strategy is also integral to the whole school plan for educational and emotional recovery
for all our pupils. Providing targeted support and small group intervention sessions using
trained teachers to deliver the sessions. We are in the process of buying into Little Wandle
revised Letters and Sounds scheme to support all our pupils.
All that we provide will be supported by clear assessment and understanding of the needs of
our pupils. This is being undertaken by observation, discussion and summative assessments of
our pupils needs. We understand that early intervention is key.
Through providing a clear consistent approach that has been developed from research,
observation, discussion ,assessment and working together as a whole staff we hope that all
our pupils will be helped to excel.
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Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
Challenge number

Detail of challenge

1

Assessments, observations and discussions with parents, staff, pupils (and Boxall Profile) indicates that some of our PP and
PLAC children require a little additional support with their emotional well being and self- esteem. This is evident from
Reception through to the end of Year 2.

2

Assessments, observations and discussions with parents, staff and pupils has highlighted our disadvantaged pupils are
finding challenges with their phonics and writing activities. This will negatively impact upon their development as readers
and writers.

3

Discussions with parents, staff and pupils has highlighted that not all our disadvantaged and PLAC children have equal
access to technology to support with Home Learning (Seesaw) or adults with the skills to support them in the best possible
way. This will impact upon their progress and ability to practise their skills at home.

4

Discussions with parents, staff and pupils (and Language Link assessments) have highlighted that some of our
disadvantaged and other pupils face challenges with their Language Skills and understanding caused by missed school /
Nursery during the Covid-19 Pandemic. This will impact upon their understanding within the classroom and access to the
curriculum.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
Intended outcome

Success criteria

Improved well-being and self-regulation for all
our children including our Disadvantaged Children

Discussions with parents, staff and pupils indicate significant improved abilities to
understand and express their feelings as shown with increased scores on the Boxall Profile.
Adults and children have been supported in through their losses and challenges and feel
they are better able to cope with them
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This is all evident when triangulated with pupil voice, engagement and interaction levels of
pupils within the classroom and playground and work scrutiny. Also, within the obvious selfesteem and happiness levels of the children apparent in their behaviours and abilities to
participate fully within lessons.
There are reduced behaviour incidents during lunch time as all children are able to interact
and display good emotional intelligence.
Raised attainment for children eligible for a Pupil
Premium grant

At least 80% of all PP and PLAC children reach the expected level of attainment at the end of
the academic year. At least 98% of all pupils will have achieved the Phonics Screener
threshold by the end of Year 2.

Ensure all PP (and PLAC) children have equal
access to technology to support with Home
Learning (Seesaw). Adults are able to support

All PP and PLAC pupils have access to the correct technology – either via a tablet or laptop.
All adults working with the pupils feel confident and able to support the pupils at home.
All adults are confidently able to access Seesaw to complete the homework and make
regular contact with the school and class teacher.

All PP ( and PLAC)have been able to close any
gaps in their understanding and use of Language
caused by missed school / Nursery during the
Covid-19 Pandemic

Discussions with parents, staff and pupils indicate significant improved oral language skills
among our disadvantaged pupils. This is evident when triangulated with other sources of
evidence , including work in class and pupil’s voice, work scrutiny and engagement in
lessons.

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £3,002.35
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Activity

Nurture staff and room available to help those
who struggle to come into school in the morning
Nurture provision available for lunch group
support
Purchase of Boxall Profile tokens @ 0.50p per
token

Up dated Nurture Principle training for all staff.
Training to be provided by the Nurturing Schools
Programme (NNSP)

Embedding Language Link assessments and
groups to assess and support children’s language
development
Subscription to Language Link and Speech Link
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Evidence that supports this approach

Challenge
number(s)
addressed

Nurture provision is planned on the outcomes of each child’s Boxall Profile.
The Boxall helps identify the needs and pinpoints the areas where the child may
need your support to function better in school.
nurtureuk | An inclusive education for all
EEF toolkit found Nurture groups use 10 out of these 14 effective evidence-base
components as part of their provision:
The EEF Toolkit and Nurture Groups | nurtureuk
Ofsted Reports:
The exclusion from school of children aged four to seven discusses how nurture
groups can reduce the number of permanent and temporary exclusions in very
young children.
Evidence shows that attendance in a Nurture Provision increases attainment:
‘Nurture groups: a large-scale, controlled study of effects on development and
academic attainment’ (Reynolds, MacKay and Kearney, 2009), found that there
was a 26.7% increase in academic attainment in children attending nurture
groups over a six-month period, an increase of 10.3% compared to the control
group (control schools were selected that matched the socioeconomic
background of the schools with nurture groups).

1 and 3

There is a strong evidence base that suggests oral language interventions,
including high quality classroom discussion, small group support is inexpensive to
implement with high impact on reading, comprehension and speaking and
listening skills.
Early language | EEF (educationendowmentfoundation.org.uk)
Study of language support for children up to five years.

4 and 1

CPD to update staff skills and understanding

Oral language interventions | EEF (educationendowmentfoundation.org.uk)
Very high impact for very low cost based on extensive evidence. Without closing
the gaps in children’s understanding and use of language they will not be able to
make progress or access the curriculum.

Annual Subscription ; £280
Annual Speech Link subscription ; £233.75
Improve the quality of social and emotional (SEL)
learning.

There is extensive evidence associating childhood social and emotional skills with
improved outcomes at school and in later life (e.g., improved academic
performance, attitudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.u
k)

SEL approaches will be embedded into routine
educational practices and supported by
professional development and training for staff.
(Alongside the Nurture and Thrive Provision)
Staff trained in Emotional Regulation

1 and 3

This will be taught through and integrated with our PSHRE curriculum and in PSE
in the EYFS

Purchase of a DfE validated Systematic Synthetic
Phonics programme to secure stronger phonics
teaching for all pupils.

Phonics approaches have a strong evidence base that indicates a positive impact
on the accuracy of word reading (though not necessarily comprehension),
particularly for disadvantaged pupils:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
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ICT skills adults:
Ensure all adults and carers/parents are able to
access and use the technology to support their
pupils/children.

Using Digital Technology to Improve Learning | EEF
(educationendowmentfoundation.org.uk)
Technology has the potential to increase the quality and quantity of practice that
pupils undertake, both inside and outside of the classroom.
Using technology to support retrieval practice and self-quizzing can increase
retention of key ideas and knowledge.
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Thrive practitioner Update/CPD.

Home - The Thrive Approach to social and emotional wellbeing
“A dynamic, developmental and trauma-sensitive way of meeting the emotional
and social needs of children, the Thrive Approach helps us to achieve our vision

1

Some of the teaching time to support pupils will
come from the PP funding
Training for all staff across the school
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Annual training to keep our Practitioner up to
date and current in her practise

of a world in which children’s needs are better understood and met.” Thrive
Website

Targeted academic support (for example, tutoring, one-to-one support structured interventions)
Budgeted cost: £ 15,345.40
Activity

Evidence that supports this approach

Challenge number(s)
addressed

Language Link assessment for all pupils
in EYFS and all PP and PLAC pupils.
Then 1:4 language intervention groups
run daily

Oral language interventions | EEF
(educationendowmentfoundation.org.uk)
Very high impact for very low cost based on extensive evidence.
By providing intensive support children are able to close the gaps in
the understanding of language and access the curriculum.
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Provision of Nurture based sessions 3
afternoons a week
Updated to training for staff to
maintain Nurture award
Nurture and Lego group afternoons

The EEF Toolkit and Nurture Groups | nurture uk
Research shows that children who attended a NG had a significant
chance of improving their learning skills (Gerrard, 2005), including
language and literacy skills (Hosie, 2013) and their academic
attainment improved, even over the course of just one year (Sloan et
al 2016, Reynolds et al 2009). The younger the pupil accessed the
nurture group, the more significant the gains in social functioning and
academic performance (Scott & Lee, 2009);

1

Phonics | Toolkit Strand | Education Endowment Foundation | EEF
Those pupils who have fallen behind as a result of the pandemic – our
lowest 20% will be supported alongside the PP and PLAC children by a

4

Before school Nurture rooms support
for those who struggle to come into
school
Catch up sessions for PP and other
pupils 1:1 and small group- close the
gaps in their phonics and reading
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Also supporting the bottom 20% in
each year group.

teacher or trained assistant to close the gap. Following a carefully
structured programme.
Targeted phonics interventions have been shown to be more
effective when delivered as regular sessions over a period up to 12
weeks.
Section 4: Children at risk of reading failure
(publishing.service.gov.uk) supports children at risk of reading failure.

Thrive Provision – small group and 1:1
intervention for those who require it
Impact measured using the Thrive
intervention and assessment sheets and
the Leuven Scale

Social and emotional learning | EEF
(educationendowmentfoundation.org.uk)
This has been proven to have a moderate impact for a very low cost.
SEL interventions help with pupil’s decision-making skills,
interactions with others and help to develop their self-management
of emotions.

1

More able support sessions for the
more able PP children to help improve
their outcomes

All children will be given the opportunity either via class organisation
or additional small group support to achieve.

2

Development of Vocabulary.
Children encouraged to develop back
and forth interactions with adults

The reading framework: teaching the foundations of literacy GOV.UK (www.gov.uk)
These conversations form the foundations for language and cognitive
development. The number and quality of the conversations they
have with adults and peers throughout the day in a language-rich
environment is crucial (Statutory framework for Early years).

2

Teaching of explicit vocabulary related
to topic in EYFS
Vocabulary enrichment in KS1- daily

Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 2,745.50
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Activity

Evidence that supports this approach

Challenge number(s) addressed

Contingency fund for acute issues.
Providing school uniform and paying
for school trips.

Based on our experiences and those of similar schools to ours, we have
identified a need to set a small amount of funding aside to respond
quickly to needs that have not yet been identified.

All

Alternative provision at Lunchtime

ELSA - Being emotionally literate.

1 and 4

ICT skills adults

Using Digital Technology to Improve Learning | EEF
(educationendowmentfoundation.org.uk)
Technology offers ways to improve the impact of pupil practice.
Purchase or additional resources to support learners at home.
Working with parents and carers to ensure they can use the
technology.
Working with parents and carers to ensure they are proficient in using
Seesaw.

3

To ensure all parents/carers and staff
are able to use the technology to be
able to support the pupils.
Some 1:1 parental support sessions

Total budgeted cost: £ 23,837.75

Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.
This year was a challenging year like no other while we coped with schooling, key workers and
covid-19 cases. As were all schools across the country.
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At Thurnham we were conscious of our most vulnerable and needy pupils. We tried hard to
bring as many of them as we could into school as part of the key worker offer. This saw large
numbers in school which provided its own challenges.
As an Infant School we were not eligible for the government Laptop Loan scheme. This meant
we had to be creative in the ways we were able to support those without the technology. Not
all wanted to admit they were finding this difficult. We sorted our own loan scheme where
those who had shared with those who did not. This worked well and all were grateful.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education
identify which ones are popular in England
Programme

Provider

Language Link and Speech Link

Speech Link Multimedia Ltd

Widigit on line £200 annual subscription

Wigit Online.com

Reviewed Expenditure
Academic year

2020-2021

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted support and
support whole school strategies.
i. Quality of teaching for all
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Desired outcome

Chosen action / approach

What is the evidence and rationale for this
choice?

How will you ensure it is implemented well?

Staff lead

When will you review
implementation?

A: Improved well-being and self-regulation for our Disadvantaged children

Screen children using
Thrive and Boxall
Provide whole class
support- using outcomes
for the assessment

Children who are regulated and calm are
ready to learn as explained in Maslow’s
Hierarchy of needs.

Contented Child Training
Courses – Emotional Regulation
and Lunchtime intervention
training.

Mrs Poulton
Mrs Pateman
All Class Teachers
and TAs

January 2021

Our Pupil Premium children feel safe
and secure – they have key adults
they can talk to and are happy to
engage with other children.
Measured using the Boxall Profile
They can be very shy

Go Moodle
Brain Gym
Whole class movement
breaks
Big bag of worries
PSHE Sessions
EYFS about me sessions
Thrive screening and
support.

We need to build children’s resilience and
ensure they have good well – being. Children
need to be able to understand and talk about
their feelings. They need to know they are
safe in school and that they can trust the
adults and their friends.

Well-being tool kit – Tina Rae, Thrive,
Attachment – Margot Sunderland

PSHE association curriculum
toolkit and character
development resources help
prepare children for their future
life and to live as a citizen of
tomorrow.
Mental Health First Aid Training
Course
Well-being training for staff
Supervision for staff.
Total budgeted cost

ii. Targeted support
Desired outcome

Chosen action/approach

What is the evidence and rationale for this
choice?

How will you ensure it is implemented well?

Desired outcome

Chosen action/approach

Estimated impact: Did you meet the
success criteria? Include impact on pupils
not eligible for PP, if appropriate.

Lessons learned
(and whether you will continue with this approach)
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£2,600

A: Improved well-being and
self-regulation for our
Disadvantaged children

‘Some children feel overwhelmed by the
busyness of the playground and lunch hall.’
Social Stories

Alternative lunch provision
for those who cannot cope
with the busy lunch hall
/playground

Due to continued restrictions with the
Covid-19 Pandemic we continued with the
children eating in their own classrooms and
playground zones all year.

Children have remained in class bubbles.
This has helped the more vulnerable children as they feel safer/calmer as there
are less children around them and they have their adult in close proximity.
The following of a one way system on the site will continue as it helps remove
bottle necks and waiting.

Our Pupil Premium children feel safe and
secure – they have key adults they can talk
to and are happy to engage with other
children. Measured using the Boxall Profile

Targeted Plan/Do/Review sessions working
1:1 and 1:2.

B:Raised attainment for children
eligible for a Pupil Premium grant

A Growth Mindset
approach to their work

All PP children to be challenged to
achieve to their very best
capabilities.

Member of staff working
daily for 15/20 mins with
PP children
Member of staff planning
the sessions each week
specific to the needs of the
child
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EEF Toolkit found 1:1 /1:2 tuition to me the
most effective as it is was tailored to meet
the needs of the child.
It gained +4 : All children who received the
daily 1:1 sessions made increased progress.
They all made good progress from their
individual starting points.

Weekly meetings were invaluable as they provided the opportunity to discuss
each child’s needs and plan their bespoke sessions building on the previous
Sessions.
The 1:1 sessions were also good as gave children a chance to talk about their
Concerns.
Targeted Plan/Do/Review sessions working 1:1 and 1:2 following the Language
Link website plans.
This format will continue as will the supplementary teaching sessions 1:1 for the
children who continue to need support at the end of the group sessions.

C. Children supported using
Language Link and Speech Link
interventions.
Improved understanding within the
classroom

All PP children, who need
it, have been supported
using Speech Link and
Language Link
Programmes.
Children are assessed using the programme as the
beginning of the year, after each intervention and
at the end of the year

EEF Toolkit found 1:1 /1:2 tuition to me the
most effective as it is was tailored to meet
the needs of the child.
It gained +4
Language Link sessions ran first thing in the
morning and afternoon. Children attended
consecutive sessions until they had
completed their block of 8.
All children who were found to not have
passed a section on the Language Link were
included in the provision.
All children who staff were concerned
about were rescreened and support given.

D: Through attending Sensory
Circuits/BEAM /Clever Finger/
Write Dance and Handwriting
interventions children will be able to
form their letters well and have clear
flowing handwriting

Small group targeted
handwriting/motor control
sessions

Small group interventions have a moderate
impact for a moderate cost (Teaching and
Learning Toolkit).

Small group Write Dance/
BEAM/ Sensory Circuits

These have run less frequently this year
due to ‘bubble restrictions’

The language skill and development of the vocabulary of the children has
increased through following the carefully structured language link interventions.
Go Moodle has worked well to help children have movement breaks
Story massage to continue.
Children who participated were able to enter the classroom ready to learn.
Some of the sessions were able to run in the playground – this worked well and
we will continue using the outside space as much as possible.
The group provision run by 2 Tas will restart in September 21 once the children
have settled into the new school year.

Total budgeted cost
£8,525
iii. Other approaches
Desired outcome

Chosen action/approach
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Estimated impact: Did you meet the success
criteria? Include impact on pupils not eligible
for PP, if appropriate.

Lessons learned
(and whether you will continue with this approach)

E Ensure all PP children are able to
access and use the appropriate
technology to complete their home
learning.

Targeted personal approaches with the
parents

The children needed to have access to the
technology to both catch up and to complete
the weekly homework
We organised a loan scheme where parents
lent devices to those who did not have
them.
All activities were monitored on Seesaw
Printed work was delivered to those who
requested it

Conversations with
parents

Continue with Seesaw
Not all parents had adequate internet access.
Contacted the Government about the Laptop Loan Scheme – this does not begin
until Year 3 – so as a school we are not eligible for any support

Look to purchase devices for our PP children ourselves so they have unlimited
access.- Kindle Fires or Tablets

Parents like the access they have to Seesaw,
class teacher and the whole class TEAMS
sessions
EP made weekly contact with the families to
ensure they had adequate access to devices
and were able to complete the work

Most of the PP children attended school as
vulnerable pupils or parents of Keyworkers
F
All PP have been able to close any
gaps in their attainment caused by
missed school during the Covid-19
Pandemic

After school catch up sessions

G Access to all uniform, clubs and
trips

Ensure access is available
to all

Additional support to
work on any misconceptions or support that is
needed

After school catch up sessions were well
attended
All parents of our of Disadvantaged were
made aware of this by DHT.
Regular ‘touching base’ chats ensured the
parents have what they need to support
their children.
Speak to parents on an individual basis
School uniform was provided for all those
who requested it.
Total budgeted cost
Total Spending on our Disadvantaged (Pupil Premium) Children in 2020/21

Boxall Profiles for Disadvantaged children in September 2020
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£525
£11,125
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